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AdolescentsQanime-inspired Gfanfictions
An exploration of Multiliteracies

Kelly Chandler-Olcott, Donna Mahar

TheauthorsexploreCfanfictionOasavalid
literacy practicein thecontext of the

Multiliteraciesframework (New
London Group, 1996).

Twenty or moremiddleschool students
areeatinglunch in Donna@classroom, as
istheir habit. Ssomework on group proj-
ectsthat areduesoon; som em eet with
Donna, their English teacher, for extra
help; otherschat about ther livesand
practicecheerleading routines. A cluster

her morning sudy hal, typingfurioudy a acom -

puter throughout theperiod, whileRhiannon@
friend Eileen looked on and offered com m ents.

Chandler-Qcott teaches at
Syracuse Univer sity. She
can be reached at the
univer sity, 200 Huntington
Hall, Syracuse, NY 13244,
USA Mahar teaches at West
Genesee Middle School and
is adoctoral student in
Reading Education at
Syracuse Univer sity. This
study was supported by an
Bva Knight Research Grant
fromthe Inter national
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Entitled Orhe Shrinefor VegetaGthe
three-pagestory referenced m aterid
from two Japanesecartoonsand fear
tured an obvioudy autobiographica
main character, Rhi,whosecom puter
skillsalowed her to hack into the school
server to removeevidenceof wrongdo-
ing (Andecent exposure...dear...
swearing...dearQ atributed to her and
her com radesN m em bersof asecret
detectiveorganization. Thepiececon-

cluded with arom antic scen e between

of studentsin theback of theroom finds
atyped document near theprinter.
ONow, Ms. Mahar, did you seethis?Qonegirl asks,
bringingthe pagesto Donna M o you know who
wroteit?00t lookslike som etypeof fanfic,Oher
friend speculates. Ot really has som e specific detail.O

Such was our introduction to GanfictionON fanfic
for shortN atext form described by Jenkins(1992)
asthe@aidingof m asscultureby fanswho useme-
diatextsasthegartingpoint for their own writing.
In themidg of collaborativeresearch on adoles
centspersond literacy practices, particularly those
enhanced by technology, wewereon thelookout for
genresand textsthat adolescentsem braced in their
livesbeyond school. Although wewereunfamiliar
with theterm fanficthen,D onnadid know who had
written thegtory. Shehad noticed Rhiannon (stu-
dent namesarepseudonym g, aseventh grader in

Rhi and Wufel, acharacter from the
anim ated seriesGundam Wing.

When Donnareturned thesory to Rhiannon
thenext timethestudy hdl m et, she asked
Rhiannon to tell her moreabout it. After som eini-
tial em barrassment (GDh my god! D id you read
it2Q), Rhiannon began to explain how fanfictions
worked. Eileen, once again present, offered ideasas
well.Hopingto docum ent thestudentsGnsights
morefully,D onnainvited both girlsto typesome
notesabout fanficsat aclassoom com puter. They
obliged, producingapageof didoguethat resem-
bled onlinechattingin itsback-and-forth structure
and liberd useof abreviationsand emoticons(a
typed sym bol used to convey fedings). Rhiannon
opened theconversation with adefinition of
fanfics, which Eileen eaborated:
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Rhiannon: OK, well firgt off.... A Fanficislikeastory
or adream or som ethingthat just hap-
pened to pop into your mind. [ usualy
writemineabout my dream sthough and
that iswhy most peopledon@® understand
me.... Except for my best friend, Eileen.

Fanficsarebasicdly astory that you m ake
up about acartoon character or avideo-
gam echaracter. They can beany genre.
Someofthefanficsthat | haveread are
realy stupid and goofy, whileothersare
tearjerkers, and one Zeldafanficthat |
read had sooo much innuendo in it that |
dropped theficin mid-page. Fanfics
about cartoon charactersarecool, tha®
because| lovecartoonsN anim ecartoons,
but cartoonsjust thesame.

Eileen:

Later in thedialogue, thegirlstalked about
fanfictionsasan OnsiderQrext form best appreci-
ated by readersfamiliar with thesourcem aterial.
AsRhiannon explained, if thefanficGsabout a
specific cartoon then you need to understand the
cartoon in order to beableto understand thefan-
fic!OEileen concurred: Oou haveto be aweirdo
and understand cartoonslike Rhi and | OThey
as wroteabout relationships between fanfiction
and fan art (drawingsinspired by popular me-
diag),and Rhiannon mentioned theprideand
ownership shefelt about her new crestions.

Our decision to explorefanfiction writing
further wasrelated to our twin desiresto under-
stand youth culture better and to m akeschool lit-
eracy ingtruction moreresponsiveto learnersQ
needs. Like Moje(2000), we believeit isim por-
tant for teachersand researchersto understand
how QinsanctionedQliteracy practicesm ay pro-
vide adolescents, especialy thosewho arem ar-
gindized, with waysof @onstructing and
maintaining thought, identity, and socia posi-
tionQ(p. 252). We seeour work in thetradition of
other recent literacy studiesthat took adolescentsO
interestsin mediaand popular culture serioudly,
including Alverm ann and H agood®(2000) in-
quiry into oneyoungman@musicfandom , Lewis
and Fabos3(1999) study of adolescent girlsuse
of instant m essage technology, Finders$ (1997)
investigation of middle school girlsOconsum ption
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of teen zines, and MojeB(2000) study of theliter-
acy practicesof youth who considered them selves
@angstasONe hopethat insightsabout out-of-
school literacy practicesthat deeply absorb ado-
lescentsm ay help usdevisenew waysto m ake
school literacy morem eaningful and engaging.

Anime as a sour ce
for fanfictions

Astheexcerptsfrom ther dialogue suggest,
Rhiannon and Eileen@fanfictionswere connected
to their interest in anime(Japaneseanim ation),
which was, a thetime, anew art form to us. Over
time, welearned that asizableminority of stu-
dentsat Donna3school collected anim e-related
videos, comics,and memorabilia We aso becam e
moreawareof referencesto animeon the Web
and in newspapers. Recently, wewereintrigued to
seean anim e-focused article (Kehr, 2002) in as
mainstream apublication as The New York Times.

Although theymay not have appeared on
most teachersradar screensyet, animeand its
cousin, manga (Japanesecomics), have been big
businessin Japan for anum ber of years. Manga
sdesrepresent nearly 40%of thetota num ber of
booksand m agazinessold in Japan (Schodt,
1996), and anim ated featuresaccount for about
50% of al movieticket sdesthere (N apier, 2001).
Conferencesdrawing asm any as 300,000 atten-
deesareorganized around dojinshi, the Japanese
term for fanzines(Schodt, 1996).D ojinshi are
aso digtributed on CD sand on theWeb, m aking
it easier for non-Japanesefanslike Rhiannon and
Eileen to accessm aterial about their favoritetele
vision shows. Onescholar hasargued that anime
represents Japan@@hief cultura exportQ(cited in
N apier, 2001, p. 5) sinceanim efan clubs, conven-
tions, and Web ringshave sprung up al over the
West, particularly in theUnited States.

AsEileen pointsout in her dialogue with
Rhiannon, fanfictionscan bewritten in any style:
comic, tragic, fantastic, and 0 forth. Thesameis
trueof the Japanesecartoonsthat inspirethese
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written texts. Animeshowsrangefrom thosefor
young children to hentai (adult pornography),
with themost popular genresbeing fantasy, ro-
mance, and sciencefiction (Poitras, 2001). Media
scholarslikeN apier (2001) advised caution when
using schemafrom American cartoonsto under-
stand anim e, however, as Japanese cartoonstend
to bemorecomplexin their story lines, more -
phigicated in their visua style, and lesscom pro-
misingin their treatment of sensitivetopicsthan
their Am erican counterparts. Thislast point was
underscored by Eileen when shewroteto Kelly
(first author) that anim eincludessuch topicsbe
causeQhe Japanese have amuch better grip on
gays, sex, violence, etc. than wedo O

Wedo not providethisintroduction to ani-
m e becausewethink that thecartoonsin and of
them selvesareim perativefor literacy educators
to consider. Although anim eissignificant enough
for ssmeof D onnad 200182002 studentsto have
sarted alunchtimeclub to sharefanficsand oth-
er anim e-related texts, it isstill of limited interest
to many adolescents. For us, what ismost intrigu-
ing about Eileen and Rhiannon@fanficstran-
scendstheir choiceof sourcem aterial. As
researchersinterested in how adolescentsusevar-
ioustools(includingtechnology) and draw on
variousdiscourses(includingthosefrom popular
culture) in their literacies, wefind the girlsQcom -
posing processasfascinating asthecom positions
them selves. That said, weredizethat Rhiannon
and Eileen@fandom (Alvermann & Hagood,
2000) isaprimary influenceon thewritingthey
produce. Without at least apreliminary under-
sandingof animeasan art or mediaform, it
would bedifficult for usto analyzetheir textsin
any com plexity,or for readersto m akesenseof
thepointswem ake about the girlsOwriting later
in thisarticle.

Stuating our inquiry

Beforewemoveto discussion of particular texts
and their com position, wewant to provide abit
morecontext for our work. Aswem entioned
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already, our fanficinquiry waspart of alarger
study of adolescentsluseof digital technologies
for literacy-related purposes(see Chandler-Olcott
& Mahar, 2001). Theresearch took placein asub-
urban middleschool in upstateN ew York in the
United States. Kelly, auniversity-based researcher,
spentoneor two daysaweek observingand in-
terviewing sudentsabout their technology use
and mediainterests. Sheals conducted home
visitswith several inform ants¥amilies. D onna, an
English teacher at theschool, gathered datafrom
daily interactionswith studentsin classes, study
hall, and other school activities.

Eileen and Rhiannon,our focal inform ants,
werefriendsenrolled in D onnadstudy hall dur-
ing the 2000ER001 school year. Our observations
suggest that both werem arginalized from the
dominant peer culturein their gradeN aculture
whosetonewasset by anumber of middle or
upper-middle-classgirlswho resem bled Finders3
(1997) Gocid queensGin their concern for ap-
pearancesand useof in-group literacy practices
such asingtant messaging and note-passing.

Eileen,amiddle-classstudent of European
Am erican descent, lived with her parentsand sis
ter. Perceived by her teachersasan excellent stu-
dent, shewon severa academic awardsduring
our datacollection period. Although Eileen wore
head scarves, patchouli perfum e, and Ozzy
OshourneT-shirts(which differed from most of
her peerswho dressed in clothing from fashion
stores), sheparticipated in school-sponsored ac-
tivitiessuch assoccer and track. H er technology-
mediated literacy practicesincluded emailing
m essages (o ften with drawings attached) to loca
and digtant friends; surfing websitesrelated to her
interestsin anim eand heavy-m etal music; and
participatingin an anim eart-focused mailing list,
to which shesent scanned copiesof her artwork
for feedback. She began writing anim e-inspired
fanfictionsin April of 2001 after several months
of serving asRhiannon@illustrator.

Rhiannon wasals of European Am erican
descent and lived with her motherN asingle
parentN and ayounger sister. D escribed by a
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teacher asa@ood studentCbut oneQvho does
not open upCshespent most of her timepursu-
ing activitieswith her church group and usingthe
Internet. Because shehad Internet accessthrough
WebTV, not acom puter, her online activitieswere
easily monitored by her mother, who took an ac-
tiverolein supervisingthem.Her technology-

m ediated literacy practicesincluded emailing

m essagesto onlinefriends, participating in chat
roomsand onlinerole-playing gam es, and devel-
oping Internet hom epagesthat included a
QGhrineQ(afan-developed websitedevoted to one
anim e character) and aHypertext Markup
Languagehelp sitefor kids. In Septem ber 2000,
sheshared printed copiesof her fanficswith us;
later that year, shebegan to post her writingon
her webpages.

After we discovered RhiannonGfirst fanfic
and began to talk to her and Eileen about it, we
decided to investigate fan writingmore system -
atically. To thisend, we kept notesduring con-
versationswith both girls. We annotated copies
of fanfictionsthat they gaveor emailed us, and
wedownloaded othersfrom Rhiannon@hom e
pages, for which sheprovided the Web address
es.Near theend of our analysis,D onnaenlisted
severa anim efanswho were ayear behind
Eileen and Rhiannon in school to examinesome
of thegirlsOfanfictionswith her and explain ref-
erencesand genreconventionswemight not
otherwisehave understood. At Eileen@recom -
mendation, we also explored the Anim e Web
Turnpike (http://www.anipike.com), aclearing-
housewebsiteincluding linksto newsgroups,
im age galleries, plot synopses, fanfictions, and
shrines. From these activities, we developed a
deeper understanding of the girlsOanim e fan-
dom and of the placethat fanfictionsheld in
that fandom.

The Multiliteracies framewor k

Around thesam etim ethegirlsintroduced usto
fanfics, wewereaso reading and discussing
Multiliteracies(Cope & Kalantzis, 2000), atext
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whoseem phasison theeffectsof technological
change seem ed relevant to our study. Thebook
and an earlier article(seeN ew London Group,
1996) were collaboratively authored by agroup of
literacy scholarsfrom theUnited States, Great
Britain, and Audtralia. They caled their proposed
fram ework QviultiliteraciesChecausetheterm ref-
erenced two key elem entsof their vision: (a) Qhe
multiplicity of communicationschannelsand
mediaOand (b) Qheincreasing salienceof cultural
and linguigtic diversityQ( Cope & Kaantzis, p. 5)
in people@daily lives. Asthese authors saw it, ex-
igingtheoriesof literacy teaching and learning
wereno longer adequatein what oneof the
group@m em bers, Allan Luke, called Ol ew Tim esO
in thisjourna (Luke & Elkins, 1998).

Beforewediscusssomeof theN ew London
Group@other premises, weneed to say that while
we see Multiliteraciesas apractica fram ework re-
evant to teachersCend researchersidaily work, its
technical language and theoretica com plexity
wereinitialy daunting. Wefound ourselvesneed-
ingto read chaptersmultipletim es, often stop-
pingin themiddleto talk about atopicor write
notes. We explored the conceptsfurther in low-
stakes, inform a contexts, beginning with memos
to each other about connectionswesaw to our
sudy.Donnatested her undersandingsin apres
entation to peersin agraduateseminar, and we
m ade severd referencesto theframeworkin a
piecewewroteon digital genres(Chandler-
Olcott & Mahar,2001). H ad wenot used these
drategiesto construct meaning with thetexts, we
might have abandoned apowerful tool for think-
ingabout our work. Weurgeyou to consider us
ingsomeof thesemeaning-m aking strategies if
you havenot encountered the Multiliteracies
fram ework before, and wehopeyou will choose
to read about theframework in theoriginal.

Amongthenumerouspointsthat resonated
for usin thefram ework wasthe authorscon-
tention that schoolsand other dominant ingtitu-
tionshavehistorically privileged language,
particularly written literacy, over al other modes
of communication, thereby neglecting the

APRIL 2003 559

o



4/ 03 JAAL #33-02-037 Chand-Oco 2/26/03 11:40 AM Page 5%

Adolescenté@an/neinspired (anfictionsQ An exploration of Multiliteracies

possibilitiesof thoseother modes. According to
Copeand Kaantzis(2000),

Notonly doesthisrepresent areduction of expressive
possibility. It isaso increasingly anachronistic given
recent social aswell astechnological trendsin our
communicationsenvironment which extend therange
and technica integration of multimoda communica
tion...[and alow] theunprecedented integration of vi-
sud and linguisticdesign. (p. 217)

TheNew London Group proposed that the
congruction of meaning should be seen asa
processof M esigningQonethat drawson arange
of what they called @wailable D esignsOto create
(RedesignedQrexts. AvailableD esignsused as
resourcesin thisprocessincluded theQinguisticO
Ovisual (audio Oestural O3patial Gend
OnultimodalON thelast representing connections
between or anongtheother D esigns.

Theoutcomeof D esigningisanew meaning, sme
thing through which m eaning-m akersrem akethem -
selves. It isnever areingtantiation of one Available

D esign or even asimplerecom bination of Available
D esigns, the Redesigned can bevarioudy creativeor
reproductivein relation to theresourcesavailablefor
meaning-m aking availablein AvailableD esigns. But it
isnever asimplereproduction (asthemythsof stan-
dardsand transmission pedagogy would haveusbe
lieve), norisit sim ply creative (asthemythsof
individud origindity and persona voicewould have
ushbelieve). (N ew London Group, 1996, p. 76)

Theseideaswereuseful to usin analyzing
Rhiannon and Eileen@fanfics becausethey ac-
knowledged com position asasocia processand
accounted for popular cultureasasourceof
AvailableD esigns. As Multiliteraciescontributor
Carmen Luke(2000) pointed out, thefram ework
ads considered theinfluencemultim ediatech-
nologiesmight haveon adolescentsim eaning-
makingeyond theclassroom wallsand into the
borderlessworld of Internet resourcesQ(p. 82).
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Fanfictions: Patterns
and themes

Our inquiry into Rhiannon and Eileen@fanfic-
tion writing yielded anum ber of patternsand
themes. Fird, thegirlsreported multiple purposes
for composingtheir fanfictions. Writing was seen
asaway to havefun, exerciseone@im agination,
and avoid boredom . Rhiannon aso characterized
it asGtressrelief OWhat they wereless likely to
say explicitly, but what seem ed clear to us, was
that fanfiction writing also helped to develop and
wlidify relationshipswith variousfriends, online
or otherwise. Whether they were sharing their
textswith each otherN or, aswasthe case with
someof Rhiannon@stories, writing their friends
into thenarrativesin amorelitera senseN fanfics
appeared to serve asGocial glueQBeach, 2000, p.
9) for them .

It wasnot surprising, then, that Rhiannon
and Eileen@prim ary audiencesfor their fanfic-
tionsappeared to bethem selvesand afew trusted
friendsand family mem bers. In her written dia
loguewith Eileen, Rhiannon characterized fanfic-
tion writing asaprivate pursuit,onethat was
indafun when no oneislookingQend she
talked about Eileen being her best reader because
they weresuch good friends. Eileen sent first
draftsof her storiesto asmall circleof confi-
dantesincluding her sister, Rhiannon, and a
friend from another school who, assheput it,
Qi likeswriting stories, though hersare about
dragonsand stuffO

Som etim es, however, the Internet provided
thepotentia for awider audiencethan intim ate
friendsand family. For exam ple, Eileen wrotea
fanfiction about Linaand PhibrizzoN theheroine
and villain, respectively, from the Slayersfantasy
seriesN at theinvitation of aboy shemet online
after discovering his Phibrizzo shrineon the Web.
Around thesam etim e, Rhiannon began to post
severa fanficson her webpages, includingonein-
spired by Slayersand another influenced by the
video gam eturned movie Final Fantasy. While
thecounterson thesesitesindicatethat they did
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not receivem any visits, Rhiannon did report that
they werevisited by friendsshem et onlinewho
lived asfar away asN orth Carolinaand N ew
Mexico in theUnited States.

N oticeably absent from Eileen and
Rhiannon@fanfic audience weretheir teachers.
Asidefrom Eileen@submission of lyricsfrom an
animethemesongfor apoetry classtaught by her
English student teacher, wehaveno evidencethat
gither girl brought her animefandom into any
formal school activity. N onetheless, both girls
maintained that their persona writingwasmore
important to them and higher in quality than the
work they com pleted for class. When Kelly asked
Eileen if shecould seesam plesof her school writ-
ing, Eileen assented but wasquick to add, Qhey
aen®asgood asmy ficsOLikewise, Rhiannon re-
ported devotingfar moretimeand energy to her
fanficsthan shedid to school assignm entsshe
dismissed asQhe essay part of my writingO

At tim es, however, it appearsthat both girls
could have benefited from the assistancethat
contact with their teachersor classm atesmight
haveprovided. Their com positionsweresom e
timeslimited by thetoolsthat were availableto
them and by their skill with thosetools. For in-
stance, Eileen wroteonefanfic entirely within
e-mail becauseshedid not know how, at that
tim e, to com posewithin aword-processing pro-
gram and then pastethetext into an email mes
sageto shareit with otherslater. Shewroteher
four-page story over several days, each timeshe
concluded work for that session, shehad to m ail
thestory to hersef to saveit. Working within a
word processor would havem adeit easier for her
to add and revisetext asshewent. In asimilar
fashion, Rhiannon used two different em ail ac-
countsto composeher fanficsbecauseoneof the
accountsalowed her to post her writingmore
easily to her websitethan theother. H owever, she
did not figureout how to eliminateevidenceof
them essageto herself, 0 theheader from the
email remained at thetop of thefirst page. While
these exam plespoint out the girlsOresourceful-
nessin devising waysto m akethetechnologies

JOURNAL OF ADOLESCENT & ADULT LITERACY 46:7

work for them, they ds suggest waysthat sosme-
onemoreexperienced with thosetechnologies
could havefacilitated their com position process.

Fanfictions and the
Multiliter acies framewor k

Thepatternsin theprevioussection becam e ap-
parent to usasweengaged in inductive, (bottom -
upQenalysisof our data. Returningto thosedata
with themoreQ@op-downQensof Multiliteracies
focused our attention on new issues. In particu-
lar, theN ew London Group®(1996) fram ework
helped usto consider fanfictionsin abroader
contextN astextsinfluenced by cultural artifacts
and socia discoursesN rather than sim ply two
girlsOdiosyncratic literacy practices. Three con-
ceptsfrom theframework weremost useful in
thisprocess multimodality, intertextuality, and
hybridity.

Multimodality

Multim oddlity, or theintegration of various

D esignssuch asvisual, linguigtic, and audio in
onetext,isakey concept in the Multiliteracies
fram ework. Accordingto theN ew London Group
(1996), all textsarem ultimodal to som edegree,
even thosethat appear to beproduced in asingle
mode. AsCopeand Kaantzis(2000) pointed out,
even atraditional print text

islinked to visua [meaning], from thebusinessof
handwritingitself...all theway through to the heavily
designed pagesof desktop publishingin which fonts,
point sizes, leading, kerning, bolding and italicsareall
integral to thegrammar of thewords. (p. 211)

Nonetheless, som etextsintegratemultiplemodes
morecentrally than others. Attendingto thiscon-
cept while anayzing the girls¥anfiction helped us
to realizethat the storiescould be seen asmulti-
modal on anum ber of levels.

Thegirlsstoriesweresom etim esillustrated.
For exam ple, Rhiannon asked Eileen, considered
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by both girlsto bethebetter artigt, to createa
pieceof fan art for abrief, Sailor Moon-inspired
fanficdescribingthewedding of Serena, the
show@heroine. Thetwo modesworked well
together, asEileen@pen drawing provided detail
about the character that Rhiannon@writing did
not. Rhiannon hersdf paid attention to color,

im ages, and anim ation (elem entsconnected to
visua and spatia D esigns) in her webpage con-
druction. Sheeven left anotein onesiteSupdate
section that demonstrated her avarenessof how a
lack of consideration for visua and spatid ele
mentsmight interferewith visitorsipleasure
whilereading her work: QVow, | got oneof my
storiesup, it@not doneyet, but it@got enough to
read.:) 10 work on it! Very soon!! *grinst Hope
you enjoy it! By theway, it@ a.txt file, so you
won@® ruin your eyesreadingit! ) Havefun!O
Rhiannon had struggled with fanficsin other for-
m ats, 0 shetook careto makeher story reader-
friendly.Her useof asmiley-faceemoticon and
an action verb set off by stars(achat room con-
vention meant to signa physical activity) aso
suggestsher avarenessthat atext drawing prim &
rily of linguistic D esign would benefit from the
inclusion of other D esignsaswell.

In addition to themultimoda quditiesdis
cerniblein the girlstexts, the processthat led to
their production wasmultimodal. Unlike, for ex-
ample, Star Trek enthusiastswith every episodeof
theoriginal serieson tape (Jenkins, 1992), Eileen
and Rhiannon found it difficult to gather aGom -
pleteGset of dataabout their favorite shows.
Becauseanim ehasnot been wholly em braced by
American audiences, thegirlsneeded to construct
their fanfictionswith inform ation from multiple
m edig, including Japanesem anga, cartoonson
network television, videotapes, and fan-
constructed websites. Thefragm entary natureof
the girlstknowledge becam eobviousto usduring
onecomputer-m ediated interview Kelly conduct-
ed with Eileen. Asthey talked, Eileen navigated to
severa websitesdevoted to Escaflowne, aseries
that had only aired on television in theU nited
Statesfor, according to Eileen, Gbout amonth O
Thisexcerpt from Kelly@field notescapturesthe
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flavor of that conversation and Kelly@surprise
when sheredlized that Eileen@fan-related reading
and viewing practiceswerefar lessliketraditional
print literacy than wehad assum ed.

Oneofthecomicson thesitewearebrowsinghas
Japanese charactersin thedialoguebubbles, NOT
English letters. Thisisthefirst timel havenoticed
thist Orhisisonethat never happened,OFileen says.
Orhese are Chestaand Gatty in the background.OWe
establish that itisnot uncommon for fansof thistype
of animeto look at comic stripswith no clear tranda
tion.
Kelly: dowdo you know wha®happening?O
Eileen: Orou can kind of look at thepictures, and she
tellsyou.O
Kelly: QWho telsyou?0
Eileen: Orheperson who&posted the stuff.O
Thereisabrief summary of thestrip on thefirst page
of thesite, whereyou choosewhereto go next, before
you link to thepictures. Apparently, thisiswritten N
mediated?N by thesiteauthor.

By integrating her prior knowledgeof ani-
m ewith theim agesand verba scaffolding pro-
vided by the Web designer, Eileen wasableto
congruct meaningin sophisticated ways.
Although sherelied heavily on visua and spatial
modeshighlighted by the Multiliteraciesfram e
work, sheaso used comprehension strategies
such asinferenceand visuadization that arehighly
valued in transactionswith traditiona print texts
(Dole, D uffy, Roenhler, & Pearson, 1991).

Intertextuality

Eileen@transactionswith these websites als
demonstrated her understandingof intertextuali-
ty, aterm referringto relationshipsand references
between and among texts, which representsan-
other key Multiliteraciesconcept. AstheN ew
London Group (1996) explained, any text being
D esigned isQinkedto @neor more series
(@hainsd of past texts(p. 75). Asaform , fanfic-
tionsm akeintertextuality visible becausethey
rely on readersOability to seerdationshipsbe
tween thefan-writer@ storiesand theoriginal
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mediasources. Intertextuality inform ed Eileen®
decision to cast Chesta, arelatively minor figure
in the Escaflowne series, asam gjor character in a
story shewrotethat aso featured Hitomi, al5
year-old girl whoseinterestsin track and field
and tarot cardsresem bled Eileen@own interests.
Her piecerelied on readerstknowledge, con-
structed from previoustexts, that it would besur-
prisingfor Chestato bekind to Hitomi, given his
statusasher enemy@subordinate. Another exam-
pleof intertextuality can beseen in stories
Rhiannon wrotecom bining charactersfrom
morethan oneshowN acommon practicein the
fan comm unity that Jenkins(1992) caled a@ross
overQ(p. 170).

In addition to thesetextua relationships
with theorigina anim eshows, both girlsdrew on
avariety of discoursesabout heterosexud rela
tionshipsin their fanfics. In Rhiannon@story,
O'heN ew MazokusQtheheroine, Moon Tear, has
been chosen to bequeen becauseof her heritage
and power, and sheisaccom panied and guarded
by her faithful (knightessGagender-bending twist
on theconventionsof most quest narratives. By
theend of theepisode, however, Moon Tear®
agency hasbeen much reduced. Rezo and
KoppiN two m alecharactersfrom the SlayersN
fight over who will beher consort. Rhiannon®
teaser for thestory@next installm ent doesnot
even mention Moon Tear: QVill Rezo know what
Koppi@plan is, beforehe executesit? Find out in
thenext chapter of TheN ew MazokusOWhile, on
somelevel, thestory probably represents
Rhiannon@personal attem pt to work through
what it meansto befemalein amae-dominated
world, shedoesso with referenceto conflicting
discoursesabout gender and relationshipsthat
play out in many textsN both mediaand printN
beyond her own.

Viewingrhetorica moveslikethesefrom
theperspectiveof the Multiliteracies fram ework
helped usto appreciatehow com plicated, and
even sophisticated, the girlsfanficsoften were.
Instead of writing Eileen and Rhiannon@textsoff
asderivative, we began to seethem ascontribu-
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tionsto an ongoing, intertextual conversation
about such issuesasfriendship, loyalty, power,
and sexuality. Aswelearned moreabout anime
and fanfictions, we, too, wereableto makemore
intertextua connectionsasweread their stories
and to seewhen they manipulated and trans-
formed established text form sto createnew ones.

Hybridity

Theprocesswe just described hasbeen called
hybridity, which isaterm that refersto thecre
ation of new meaningsand new genresthrough
theD esign process. Accordingto Copeand
Kaantzis(2000),

Themany layersof identity, them any aspectsof expe-
rience, and themany discoursesthat represent the
AvailableD esignsof meaning are ever being related,
combined, and recom bined.... Every D esigning picks
and choosesfrom dl thebitsin theworld of Available
D esignsand putsit back together in away it hasnever
quite been before. (p. 205)

In their fanfictions, the girls created hybrid
textsthat wovetogether variousdiscoursesand
genres. Rhiannon@story, OrheN ew Mazo kusCOfor
example, blended elem entsfrom fantasy, science
fiction, and Qeen buddyQOgenres, in addition to
borrowing generoudy from rom ance. Thishybrid
text m ay have allowed Rhiannon to do more
identity work around fem ale hetero sexudlity, par-
ticularly related to issuesof power in relation-
ships,than amorehomogeneoustext might have.

Itisimportant to note, however, that the
girlsthybrid fanfictionsdiverged in ssmeim por-
tant waysfrom genrestraditionally privileged in
school. For exam ple, unlikemost print texts,
anim etelevision showsare serialized, with stories
unfolding bit by bit, episode by episode.
Borrowingthat convention, many fanfictionsbe-
gin in medias res, asdoesthefollowing story by
Eileen.

Hitomi sobbed. Shewascold, wet, and lost. Ever since
shehad fdlen off the Escaflownethreedaysago, she
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had been wanderingthecountrysidelookingfor shel-
ter, but had found none. H er legwasswollen and
bruisedN probably broken in thefall. Shelim ped
dowly and painfully forward, hopingfor ascrap of
food or ashélter. It wasgetting late, so shedecided to
lay down under atreefor thenight. Therain soaked
through her clothes, m aking her shiver and cough.
Theraindropsbegan to fadeinto nothingasher eye-
lidsclosed.

N owherein thepagesthat follow doesEileen pro-
videany back story for the eventsshem entions
here; shedoesnot explain what the Escaflowneis
or why Hitomi fell from it. Sheofferslittle physica
description of her protagonist. Shesim ply plunges
Hitomiinto adungeon, wherethegirl comesinto
conflict with another barely-introduced character,
Dilandau, and theaction proceeds.

It would beeasy to assum ethat theseomis
sonsweredueto Eileen@lack of knowledge
about story gramm ar and character developm ent,
but our discussionswith her suggest that thiswas
not true. Instead, her decisionsreflected an un-
dergandingof thefanficgenreand an awareness
of thebackground readerswould bringto the
text. Someoneunfam iliar with Escaflownemight
indeed have struggled to follow theplot, given the
inform ation sheprovided, but Eileen knew that
thiskind of person wasnot likely to read her sto-
ryin thefirst place. H er text, and thechoicesshe
madeabout it, challenged theprevailing cultura
modelN Gee®(2001) term for everyday theories
shared by peoplein aparticular discourse
communityN about successful writingthat was
privileged in her school (indeed in most second-
ary schoolg). In classespreparingthem for the
state@ English language artsexam ination, both
girlswereencouraged to producetextsthat had a
clear beginning, middle, and end and were devel-
oped with detailsfor an audience(e.g., teachers
or test scorers) with whom it wasnot appropriate
to assum eshared understandings. Everything
needed to bem ade explicit, and thepurposefor
thetask wasto replicate asclosely aspossiblethe
model textsprovided in satestandardsdocu-
mentsand comm ercid test preparation m aterias.
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In such asetting, amore sdf-consciously QybridO
text likeafanficwould servethewriter poorly.

Why teachers need to think
about fanfictions

Inour opinion,thislast exam plepointsto oneof
severa reasonswhy thelack of knowledge Eileen
and Rhiannon@teachershad about their fanfic-
tion meant lost opportunitiesfor literacy learn-
ing. Thedissimilarities between the girlsfanfics
and English language arts practice essays m ight
haveoffered an interesting entry point for discus
sion about how different com municative contexts
can narrow therangeof AvailableD esignsto
drawon. Such conversationsmight help students
to bemorem etacognitive aout their com posi-
tions,makingit easier for them to decide, for ex-
am ple, when certain kindsof intertextuality
might becalled for.

Weseeanum ber of other waysthat ac-
knowledging fanfictionsN or other text forms
privileged by studentsbut m arginalized by
teachersN within form al learning com munities
can increase student engagem ent and achieve-
ment in literacy. Whilewewould not recomm end
teaching fanfiction asaforma genrein schoolN
onethat every sudent would thereforeneed to
produceN wedo seeother waysthat studentsdin-
terest in and skill with thesetextscould betapped
productively in classroom settings. For one, fan-
fictionscould beincluded in therangeof texts
teachersconsider for diagnostic purposesin order
to get asenseof what individualscan do asread-
ersand writers, aswell aswhat they value. We
wonder what might happen if teachersinvited
studentsto bringin exam plesof their best per-
sona writing a thebeginningof theschool year
and promised, aspart of that invitation, not to
gradethosepiecesbut rather to examinethem for
strengthsto build on and asaway to get to know
learnersbetter. Eileen and Rhiannon were both
convinced that their fanfictionsrepresented their
talentsaswritersbetter than other com positions,
but they were equally convincedN perhapsrightly
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%, given thenormsof theschool they attendedN
that their anim e-inspired storieswerenot
welcom ein theclassroom . H ad they been invited
to shareand explain thosetextsin school, their
teacherswould havehad considerably moredata
about them aswritersorN to bemoreprecise,
given the Multiliteraciesfram eworkN D esigners.

Examiningfanfictionsin thisway might
reposition som e adolescentsas capable literacy
learnersin their teacherseyes, aswasthe case
with D an, ahigh school student struggling with
print literacy profiled by O®rien (2001). When
alowed to construct aWeb-based docum entary
of afavoriterock star,D an showed him sdlf to be
Qdept at taking hisideasand fedingsand repre-
senting them through authoring choicesCthat
drewon variousD esignsincluding audio, visud,
and spatial. Thedocum entary showed O®rien
that @ an, who waspositioned asincom petent in
termsof atraditional definition of literacy that
privilegesprint,isarticulate, creative, and even
m asterful with m edialiteraciesOThe sam em ay be
truefor fanfiction writersif their teacherscome
to their textswith an appreciation of intertextual-
ity, multim oddity, and hybridity, al of which re
quireD esignersto useAvailable Resourcesin
com plex ways.

We offer these suggestionswith theknowl-
edgethat Om portingQadolescentsdpersonal lit-
eraciesand preferred textsinto school isfar from
smple.Weworry, for exam ple, about thepoten-
tial of classroom instruction to strip pleasure
from pursuitsthat obviously mean agood deal to
adolescents. For ssmeyoungpeople, part of fan-
fiction writing® appeal m ay beitsunsanctioned
natureand itsinscrutability to adults. Rhiannon
herself showed am bivalence about bringing her
personal writinginto school when we asked if she
had ever shown her storiesto oneof her teachers.
ONo,and] | don®think 1@ want her to read
them anywayOshereplied, (hecausethey®ein a
fashion that sheprobably wouldn® understand
even if | tried to explain it to her. | just think that
sheisn®open-minded O
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D espitethese com plexities, it seem ssignifi-
cant tha both Rhiannon and Eileen wereso forth-
comingabout their fanfiction with usand that
Eileen, in particular, ought our feedback. While
thegirlsOwillingnessto sharem ay have been relat-
ed to thefact that neither of ustaught in their
English class, wedo believethat our honest inter-
est played aroleaswell. Wedeliberately pos-
tioned ourselvesaslearnerswith Eileen and
Rhiannon, astancethat Alvermann, Moon, and
Hagood (1999) recom m ended for teacherswho
hopeto incorporatepopular culturein theclass
room.That Donnahasbeen subsequently success
ful in eiciting talk with her own studentsabout
similar persond literacy practices suggeststhat
textslikefanfictionsneed not rem ain iddenO
(Finders, 1997) by dl learnersfrom all teachers.

Wedid learn agreat dea when wealowed
thegirlsto serveasour guidesthrough theunfa
miliar territory of fanfiction writingand anime
fandom . Considering thegirlsfanfiction writing
in thelight of the Multiliteracies fram ework
helped usto seethosetextsasmorecom plexN as
well asmoreworthy of consideration in academic
contextsN than wehad previousdly realized. At the
sam etime, considering Multiliteracies with fan-
fictionsasatest caseN and with the girls askey
inform antsN helped usto develop asenseof that
fram ework@ practical im plications. By working
back and forth between thetheory and thedata
(in itself aform of intertextuality), we began to
broaden our conceptionsof literacy and to con-
template, astheN ew London Group (1996) rec-
ommended, @lassroom teaching and curriculumO
that increasingly @ngage with studentsbown ex-
periencesand discoursesQ(p. 88).

REFERENCES

Alvermann,D ., & Hagood, M. (2000). Fandom and critical
m edialiteracy. Journal of Adolescent & Adult Literacy, 43,
436D446.

Alvermann, D ., Moon, J,, & Hagood, M. (1999). Popular cul-
turein the classroom: Teaching and researching media lit-
eracy. N ewark, D E: International Reading Asociation.

Beach, R. (2000). U singm ediaethnographiesto study re-
sponseto mediaasactivity. In A. Watts Pailliotet & P.

APRIL 2003 565

o



4/ 03 JAAL #33-02-037 Chand-Oco 2/26/03 11:40 AM Page 5%

Adolescent'sOan/nBinspired (anfictionsQ An exploration of Multiliteracies

Mosenthal (Eds.), Reconceptualizing literacy in the media
age(pp. 3889). Stamford, CT: JAI Press.

Chandler-Olcott, K., & Mahar,D . (2001). Considering genre
in thedigital literacy classroom . Reading Online, 5.
Retrieved July 25, 2002, from http://www.reading
onlineorg/eectronic/elec_index.asp™ REF=/electronic/
chandler/index.htm|

Cope, B., & Kaantzis, M. (2000). Multiliteracies: Literacy
learning and the design of social futures. N ew York:
Routledge.

Dole J, D uffy, G., Roehler, L., & Pearson, D . (1991).
Movingfrom theold to thenew: Research on reading
comprehension instruction. Review of Educational
Research, 61, 239E264.

Finders, M. (1997). Just girls: Hidden literacies and lifein jun-
ior high.N ew York: Teachers College Press.

Gee, JP. (2001). Reading asSituated language: A sociocogni-
tive perspective. Journal of Adolescent & Adult Literacy,
44, 7146725.

Jenkins, H . (1992). Textual poachers: Television fans and par-
ticipatory culture. N ew York: Routledge.

Kehr, D . (2002, January 20). Anim e, Japanese cinem a3 sec-
ond golden age. The New York Times, pp. ARL, AR22.

Lewis, C., & Fabos, B. (1999, D ecem ber). Chatting on-line:
Uses of instant message communication among adolescent
girls Paper presented at theannua meetingof the
N ational Reading Conference, Orlando, FL.

Luke, A., & Elkins, J. (1998). Redefining literacy in Ol ew
Tim es.OJournal of Adolescent & Adult Literacy, 42, 4P).

Luke, C. (2000). Cyber-schoolingand technologica change:
Multiliteraciesfor newtimes. In B. Cope & M. Kaantzis
(Eds.), Multiliteracies: Literacy learning and the design of
social futures(pp. 69E91). N ew York: Routledge.

Moje, E. (2000). Oro bepart of thestory® Theliteracy prac-
ticesof gangstaadolescents. Teachers College Record, 102,
6518690.

N apier, S. (2001) . Anime from Akira to Princess Mononoke:
Experiencing contemporary Japanese animation. N ew
York: Palgrave.

N ew London Group. (1996). A pedagogy of m ultiliteracies:
D esigning socid futures. Harvard Educational Review, 66,
60B02.

O®rien, D . (2001, June). OAt-riskOadolescents: Redefining
com petencethrough themultiliteraciesof interm ediality,
visud arts, and representation. Reading Online, 4.
Retrieved July 25, 2002, from http://www.readingonline.
org/newliteraciedlit_index.asp™ REF=/newliteracied
obrien/index.htm |

Poitras, G. (2001). Anime essentials: Everything a fan needs to
know. Berkeley, CA: Stone Bridge Press.

Schodt, F. (1996). Dreamland Japan: Writings on modern
manga. Berkeley, CA: StoneBridge Press.

INTERNATIONAL READING ASSOCIATION

REGIONAL CONFERENCES

Your Best Professional Development Opportunity

2003/2004 Academic Year

30th Plains, Des Moines, lowa
October 2b4, 2003

22nd Southeast, Biloxi, Mississippi
December 193, 2003

2004/2005 Academic Year

31st Plains, Bismarck-Mandan,
North Dakota
October 609, 2004

www.reading.org

Inform ation and registration forms are available on our website www.reading.org
approxim ately six months prior to conference date, or call 800-336-READ, ext. 216 or 271.
Outside the U.S and Canada, call 302-731-1600, ext. 216 or 271.

01-42 A&M 1/03

566

JOURNAL OF ADOLESCENT & ADULT LITERACY

46:7 APRIL 2003

o




Copyright © 2003 EBSCO Publishing



